


Demands



Be aware of demands Demand Avoidant Behaviour:  An 
overwhelming need to avoid everyday demands. 



In autism research and clinical practice, a ‘profile’ refers to a pattern of characteristics that 
shape how an individual experiences and responds to the world. PDA -  Surface sociability, 
masks deeper social understanding challenges and heightened anxiety. Rapid mood changes 
and impulsivity, with swings from compliance to intense avoidance and distressed behaviours. 
Need for control as a way of reducing anxiety. Persistent Drive for Autonomy. 

Pathological Demand Avoidance 



What isn’t PDA?

A distinct neurological condition.

A formal diagnosis. 

A condition driven by defiance.Not ODD. Early PDA research 1980s - 1990s. Broader awareness 2000s. 
2010 onwards - Mainstream discussion but not in the DSM-5  
The National Institute for Health and Care Excellence (NICE) does not provide separate 
guidelines for PDA. This means identification is dependent on clinicians and local 
pathways (Christie et al., 2022).

Pathological Demand Avoidance 



Why it is important to understand demand avoidance 

Autism







?



http://www.youtube.com/watch?v=fdZNC3XsmoU


Recognising demand avoidance leads to different approaches 

Typical Strategies to manage 
behaviour 

Strategies recognising demand avoidance 

Structure is important - Clear 
rules and boundaries 

Structure is important - flexibility, negotiation and 
collaboration around boundaries

Rewards and sanctions Highlight learning from natural consequences. Keep 
things simple - reduce perceived demands.

Emphasis on rules and 
compliance

Emphasis on safety and as much autonomy as 
possible. 

By staying calm and offering a safe space for recovery you can help a 
young person get back to a more regulated state. Once they’ve had 
time to regulate, try supporting them to reflect and problem solve.



● Show empathy and build trust: “I find this hard too, It helps me to…’

● Share the demand: work alongside, creating an equality in the relationship and an unspoken 
expectation of "work time/task completion" 

● Think about language -  use words that emphasise possibilities "I wonder" approach

● Use challenges and humour, ‘I will race you ….’

● Incidental Learning: enable the student to "discover" rather than directly instructing

● Offer choice and explain reasons: Let them lead where possible. 

● Reduce pressures and monitor tolerance: Allow extra time, don’t always worry about 
finishing, pick your battles, have a plan B. 

● Praise indirectly: ‘I really like how…’ ‘I really enjoyed working on this..’ talk about how YOU feel.

● Provide opportunities to help in the classroom or demonstrate what they are good at. 
 

Effective Provision 



?

There are basically 5 things that 
motivate the developing brain.

           Just remember:



When demands prove too much!



Recognise that outward behaviours are underpinned 
by the threat to autonomy.
Consider emotional, social and sensory overload. 





 Aim:  To identify signs of escalation 
and divert a child or young person 
before crisis point is reached.



The broad term declarative language describes intentional 
communication used to “direct another person’s attention, 
comment, share information, or share interest” (Harbison, 
McDaniel, Yoder, 2016). ‘Declarative language,’ the 
strategy, is a way of giving a verbal cue so that the young 
person is prompted to think of a solution, not prompted with 
the solution.





Resources

https://www.pdasociety.org.uk/research
-professional-practice/education-profes
sional-practice/

https://www.pdasociety.org.uk/research-professional-practice/education-professional-practice/
https://www.pdasociety.org.uk/research-professional-practice/education-professional-practice/
https://www.pdasociety.org.uk/research-professional-practice/education-professional-practice/

